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LANGUAGE COURSES (AN OVERVIEW) 
A minimum of three language courses is required. One course is required in each of 
the three years of levels one, two, and three. 
All language courses are one-credit courses. In practical terms, this means that each 
course taught will require a minimum of one 40-45 minute period every other day for the full 
year to a minimum of 55 hours. 
Language course offerings are as follows: 
Language 1101 The writing of argumentation and persuasion 
Basic English 1102 Of a general nature, for students who are weak in language 
skills 
Language 2101 Research writing 
Vocational English 2102 Practical application of language skills to the world of work 
(technical and trades areas) 
Language 3101 Emphasis on style in writing narration, description, exposition 
Business English 3102 The application of language in the business world 
Advanced Writing 3103 Creative writing of poems, plays, stories, and non-fiction (new 
journ.alism) 
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ST A TEMENT OF PURPOSE 
My task which I am trying to achieve is, by the power of the written word, to make 
you feel - that is, before all to make you see. That - and no more, and it is 
everything. 
Joseph Conrad 
Creativity is the ability to create one's own symbols of experience: creative writing 
is the use of written language to conceptualize, explore and record experience in such 
a way as to create a unique symbolism of it. 
Susan K. Langer 
Advanced Writing 3103 offers students an opportunity to explore writing as a means of 
personal expression and as a method of communication. The emphasis throughout is on the 
improvement and refinement of students' writing through the writing of short stories, poetry, 
drama, and non-fiction (new journalism). In essence, the course provides opportunities for 
students to derive pleasure and satisfaction from both the process and the product of writing. 
The course is designed for students who have an interest in and a flair for writing. The 
course provides extensive opponunities for students to generate ideas, draft, edit, and polish 
their own writing with an audience in mind; to criticize their own works; to seek publication; 
to accept criticism of their work from other students, teachers, and, possibly, a wider audience. 
With its emphasis on writing skills, thinking skills, communication skills, and group 
dynamic skills, the course contributes significantly to the attainment of the general aims of 
education. 
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COURSE OBJECTIVES 
Students will enter the course with varying skill levels and will proceed at rates consistent 
with individual abilities and interests. The degree to which students achieve the following 
objectives will vary. Advanced Writing 3103 has the following objectives: 
lj,, 1. To develop students' creative abilities through writing -
-.. 2. To help students realize that writing gives significance, meaning, and worth to 
• 
expenence -
.. 3. To familiarize students with the interrelationships of content, genre, and style through 
risk-taking and experimenting with various forms of expression and various genre 
4. To have students explore thinking and composing strategies and to consider the advice 
of professional writers 
5. To familiarize students with wordprocessing and appropriate software to assist in the 
writing process 
" 6. To have students follow a wnt1ng sequence of pre-wnnng, drafting or writing, 
revising or content editing, proofreading, and presenting or sharing -
~ 7. To enhance critical and creative thinking strategies through self- and peer-assessment 
and through pre- and post-writing 
, 8. To develop independent and collaborative skills -
5 9. To have students write at least one short story 
10. To have students enjoy and write. poetry 
11. To have students write at least one dramatic form - monologue, dialogue, one-act 
play, broadcast script -
·¥ 12. To have students write in informative and interpretive styles (including new 
journalism) for diverse audienc~s and purposes 
" 13. To have students prepare a portfolio of writing 
14. To have students exchange with other students (in other schools) a ponfolio of 
writing froµi three genre 
15. (optional) To publish a class newspaper or a literary magazine for a wide audience 
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COURSE CONTENT 
The emphasis throughout the course is on the improvement and refinement of students' 
writing. This is to be accomplished through the writing of short stories, poems, one-act 
plays, and non-fiction (new journalism). 
With each genre there is a need for a brief survey of appropriate forms, themes, and 
ideas; there is a need for experimentation with these forms. Students must do indepth work 
with three of the genre. 
The course approaches writing through emphasizing general basic writing techniques. 
Basic Fiction or Short Story Techniques 
1. Narrative Focus 
(a) How to start (beginning, middle) 
(b) Use of summaries 
(c) Focus on specific action 
(d) Use of description to introduce a scene 
(e) Need for a story to have rhythm and movement 
(f) How to build a scene 
2. Conflicts, Values, and Themes 
3. Creating Characters 
(a) What they look like (appearance) 
(b) How they act (showing rather than telling) and interact 
(c) What's important to them (revealing basic attitudes) 
(d) What they are called (naming characters) 
4. Setting 
(a) Creating a setting 
(b) Space, details, distance 
5. Mood and Tone 
6. Style and Structure 
7. Some Refined Devices 
(a) Foreshadowing and flashback 
(b) Use of title 
(c) Irony 
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Basic Poetry Techniques 
1. Control of Words - While an extensive vocabulary is by no means essential (some of 
the best writing features simple words), an awareness of the scope of language is an asset 
to expression. 
2. Structure - A basic knowledge of f onn, and a sense of rhythm and the flow of words, 
is indispensable to the writer of poetry. 
3. Content - Aspiring poets should realize that they can feed their imagination through the 
active use of their senses and feelings. This is largely an acquired skill - one that can 
be nurtured through practice and experience. 
4. Power of Concentration 
5. Surroundings - Development of the poetic eye demands that close attention be paid to 
the writer's environment. 
6. Mood of the Moment - Inspiration can come at any time (notebook should be carried at 
all times). 
7. Desire to Write - Successful writing, in terms of personal satisfaction, depends on the 
willingness of the student writers to try, and on their determination to try again. 
Basic Drama Techniques 
1. Script Writing 
(a) Storyline - Conflict plus possible consequences equals suspense. 
(b) Characterization must be believable. The dramatist must know all their characters 
(static and dynamic) thoroughly - their economic situations, likes and dislikes, habits, 
beliefs, and physical appearances. 
(c) Dialogue - Dialogue must move the play forward, promote the action, and funher 
define the characters. 
2. Stage Directions 
(a) The setting 
(b) Visual effects 
(c) Sound effects 
(d) Movement of actors 
(e) Tone of voices 
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Basic Non-fiction Techniques (New Journalism) 
1. Use of Details 
2. Alertness to the Scene 
3. Reporting on Action 
4. Realistic Dialogue and Quotations 
5. Show People's Thoughts and Feelings 
(The non-fiction emphasis encourages students to write up reality as if it were fiction; to 
use the setting, the characters, and the events around them; and to generally use the techniques 
for writing fiction to present the material. Such non-fiction writing includes short articles on 
the school environment, the community environment, and personalities; columns on people -
both individuals and groups, sports, arts, politics, and humour, and editorials or essays.) 
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COURSE MATERIALS 
Teacher Reference Material 
Banker-Sandbrook, J., Thinking Through Your Writing Process. McGraw-Hill Ryerson Ltd., 
Toronto. 1989 (Teacher's Guide: A Harmony of Many Voices: A Writing Program for 
Senior Students) 
Johnson, D. M. Word Weaving: A Creative Approach to Teaching and Writing Poetry. 
National Council of Teachers of English. Illinois. 1990 
Mueller, L. and J. D. Reynolds, Creative Writing: Forms and Techniques. National Textbook 
Company, Illinois. 1990. 
Norton, J. H., and F. Gretton., Writing Incredibly Short Plays, Poems, and Stories. Harcourt 
Brace Jovanovich, Inc. Toronto. 1972 
Recommended Student Material 
"Literary Cavalcade" (8 issues per year) 
Scholastic 
123 Newkirk Road 
Richmond Hill, ON 
L4C 3G5 
Helpful Computer Software Material 
Undoubtedly, computer programs will change and improve. However, at present, a 
wordprocessing program such as WordPerfect 5.1 and programs such as Right Writer and 
Grammatik IV to help with editing would be useful. 
7 
PHILOSOPHY OF INSTRUCTION 
1. Encourage students to keep a journal in which they write about their feelings, thoughts, 
experiences, observations, imaginings, and dreams. Encourage students to include, as well, 
sketches, doodles, cartoons, ads, photos, and newspaper clippings. Journal writing allows 
students to explore thoughts and ideas, and experiment with language, without worrying 
about evaluation. Journal writing builds confidence, and students will often take ideas 
from the journal to develop into public writing. Such personal journal writing is like 
putting money in the bank. Students can bank their ideas in their journals and save them 
until they are ready to write. 
2. The following features make "Literary Cavalcade" attractive for students in Advanced 
Writing 3103: 
• It is a student writing magazine designed specifically for writers like students who 
enroll in Advanced Writing 3103 
• It provides insights into "how" some writers get started and "why" they write 
• The "twenty-minute" essay challenges the writers to think and respond to very 
probing questions in short periods of time 
• It provides excellent opportunities to critique literature and to see good reviews 
written by professionals 
• There is a great variety of writing (poetry, drama, essay, short story) in each issue 
• It is a monthly subscription, current with "what is happening" on the literary scene 
• The teacher's edition is very helpful and a great time-saver 
• The magazine encourages students to read on their own, since the entire magazine 
will certainly not be completed in class 
• The "classics" are always highlighted. For example, the 1990 issues featured such 
writers as D.H. Lawrence, Ernest Hemingway, H. H. Munro, John Steinbeck 
• - It introduces many new and lesser known writers to both . students and teachers 
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• It provides an opportunity for students to enter a writing contest. Winning entries 
are published in a yearly issue of "Literary Cavalcade" devoted entirely to student 
writing. 
The eight issues of Literary Cavalcade can serve as a rich source of reading material 
and writing ideas and projects. Some time could be spent with each issue in engaging 
students' response. The expectation for students to read extensively and independently 
should also be nurtured. 
3. In the teaching of Advanced Writing 3103, both process and product are stressed. The 
writing process is the experience of working with language, generating ideas, drafting, 
editing, and producing (and possibly publishing) the work; the product is the actual piece 
of student writing. Certain basic assumptions are inherent in such a composite view of 
writing: 
• Language serves students both in the exploration and discovery of self and in the 
relationship and communication between self and others. 
• Students should experience the series of stages in the writing process: generating, 
drafting, editing, and publishing or displaying. 
• Notations of "correctness" of language are relative to the individual writer, the 
specific subject matter of the work, the intended audience, and the nature of the 
occasion for writing. Accordingly, students can and must be motivated to edit their 
own work. 
Below are points relative to an instructional philosophy and to the writing process model: 
The prime purpose of the generating and drafting stages of writing is for students to 
explore their personal and vicarious experiences through words, thereby discovering 
themselves and finding increased significance in their lives. Effective student writing 
grows from investigation into the thoughts, beliefs, emotions, conflicts and observations 
that make up human nature. The self is the door to effective writing, but only the 
entrance and the beginning students need opportunities to discuss so as to heighten the 
quality of their experiences and to reveal the potential of their ideas. 
Momentum is important as students produce a first draft and focus their attention on the 
development of meaning and the flow of thought. During this phase, teachers can assist 
students who have difficulty getting started and keeping the writing moving. Teacher 
9 
support is important. However, for the most part, writing is a solitary experience; the 
writer selects the ideas generated from pre-writing experiences, arranges them, and puts 
them down on paper. 
Drafts are often rough and inaccurate. Revising brings clarity and focus. Revising 
means: 
• 
• 
• 
• 
• 
moving ideas around 
adding information 
taking out redundant material 
considering paragraph structure and strategies 
considering clarity, economy, vigour and grace of diction 
Revising involves attending to one or two things at a time, not everything at once. 
Revising can be done in many ways. Students can examine their writing in relation to 
·specific questions and guidelines. They can work individually or in small groups and the 
teacher can conduct a revision conference with a student or a group of students. Teaching 
key concepts will often be necessary during this phase, as the need occurs. 
Students can be asked to do the following revising activities: 
• Write another opening or topic sentence and compare it to the original 
• Decide what the mood of their writing is. Note the words that produce this mood. 
Change other words to help add to this mood. . 
• Choose two of the shorter sentences and rewrite them, adding more details by 
answering these questions: When? Why? 
• Rewrite two of their sentences by adding an opening word or phrase that answers one 
of these questions: Where? When? 
• Form groups of three or four. Take turns reading their paragraphs aloud while the 
other group members listen. Make positive comments on one another's work. 
Revision and editing are not mutually exclusive. During revision, some proofreading may 
occur. 
Proofreading or editing, is the process of checking a draft to make sure that the 
following things are correct: 
• spelling • grammar 
. - capitalization • usage 
. 
• punctuauon • syntax 
• title • paragraph indentations 
• 
• spacing 
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Editing is a skill that the teacher can introduce gradually, teaching one or two skills at 
a time within the context of the students' writing. The teacher can demonstrate the 
process and then encourage individual ancVor group editing. Editing checklists can be 
useful. 
Publication is defined as "the exposure of works to an audience outside the classroom or 
the formal sharing of student work within the classroom". Audience may encompass 
reader, listener, or viewer. A performance of a student-written play, a reading of a 
student's poetry, a broadcast of a student's radio or television play, and the release in 
print of the student's work are all forms of publication. Formal sharing in the classroom 
demands that students appreciate, edit, and constructively criticize fellow students' works. 
Where possible, teachers should encourage their students to exchange portfolios of their 
writing with students in another school. In November of each year, opportunities will be 
available for schools to make arrangements for such sharing. The following guidelines 
could help the students of one Advanced Writing 3103 class give the students of another 
class feedback about their writing achievements: 
After preparation , one or more students could read the writing aloud to a small 
group of students. Group discussion could follow and one student could prepare 
a written response that could include: 
• Write a general response. It should be directed at the writing as a whole 
and not at its parts. Connect with the writer, mind to mind; tell the 
writer what you thought or felt. 
• Comment on one or two things the writer has accomplished. 
• Comment on one area in which the writer could improve (optional). 
• Close with a positive comment. 
Inevitably, the students' writing goal must be to reach a "real" audience. The greatest 
effect that the goal of publication has on the students is motivational. It is not a new 
theory that students with meaningful goals are more motivated, more disciplined, and more 
enthusiastic than those who lack such a goal. S~udents must be encouraged to become 
an integral part of the publishing community of writers. Contact could be established 
. 
with the Writers' Alliance of Newfoundland and some student writing could be submitted 
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for possible publication with "Tickle Ace" magazine. (Other possibilities are listed in 
Appendix A.) 
However, not every work should be published - the course should allow for private as 
well as public writing. Publication can be regarded as a reward for struggling with a 
work until it is polished, until it says exactly what the author wishes to say. 
Consequently, students should not be forced to publish their works. Those students who 
want their privacy respected could write some of their work for just themselves. Not 
every written work should be read by others. Some works are too personal to risk 
criticism. These are for the author's eyes alone. The value of these works lies in the 
author's exploration and discovery of the self through writing. 
4. Computers have many applications in the English classrooms. Each application has 
advantages and disadvantages, with the wordprocessor application having probably the 
greatest impact. 
Some programs analyze the written text and give feedback on the quality of the 
spelling, the frequency of grammatical errors, the readability level and so on. · Computers 
do such tasks thoroughly and fairly quickly.. To the extent that there are checks that 
indicate misspellings and leave them to students to make corrections, the application has 
indeed some merit. 
Another computer application involves drill and practise exercises. However, grammar 
and usage drill and practice exercises are no longer a mainstay of English teaching and 
as such the freque.ncy and widespread use of computerized drill and practice routines 
needs to be monitored carefully. In a few circumstances, drill and practice software 
programs are appropriate, primarily if a teacher wants to focus on a certain problem that 
one or a few students are having. However, it is generally advisable that after the student 
has used the software, the teacher should assign some writing and observe whether the 
student continues to make the error. If so, the software has not succeeded and students 
should not be directed to use it again. 
Some computer applications take the fonn of simulations or games. A branching 
narrative is presented and the player's response determines the outcome of each 
12 
. ' 
... 
• 
• 
encounter and the whole story. Usually, the player has to read something on screen 
before making a decision; thus such games test comprehension and improve reading skills. 
They may also exercise and improve logical thinking, mapping/diagramming skills and 
spatial thinking; problem-solving ability, and vocabulary. Some software allows the 
players not only to participate in the story, but also to write their own branches for 
another player. In some cases the player must analyze a character in order to solve a 
mystery . 
Students enjoy using a graphics package to make illustrations, chans, and so on. 
Graphics programs also allow students who have difficulty with written and/or spoken 
language an opportunity to strengthen their understanding by manipulating a non-verbal 
medium. 
Software exists - some of it simple, some very complicated - for desktop publishing. 
The users can combine word processed text and computer graphics to create a number of 
publications - pamphlets and flyers, advertisements, newspapers, magazines, illustrated 
term papers and so on. These packages give students a real sense of publishing and help 
them to refine notions of genre, audience, and purpose. 
Unlike the above mentioned computer applications, the wordprocessor does not attempt 
to analyze students' work or teach the students. It is a powerful and exciting writing tool 
but it has its share of dangers and limitations. 
Students often like to write with wordprocessors. They can manipulate the medium 
easily. However, word processors by themselves will not teach writing skills. 
Improvement occurs when students show their written work to others and review it 
collaboratively. When this exchange is encouraged, students examine the overall structure 
and purpose of their work and make significant revisions. 
Word processors have characteristics that can significantly influence students' writing 
habits. 
• 
• 
• 
• 
It is easier to edit and revise text on word processor than on paper . 
A writer can move sentences and paragraphs almost as easily as he or she can delete 
a single letter. 
All revisions can be made neatly so tedious recopying is unnecessary . 
Students find that drafting and redrafting are more manageable . 
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• The word processor has the capacity to print clear copies. With the neat type, 
students often respond by taking new pride in their work. 
• Reading hard copy allows the student a bit of distance from his or her composition. 
The need for changes can be sensed and those changes can then be input into the 
word processor and a new and equally attractive draft can be printed out rapidly. 
There is not extra effort required to produce multiple copies for classmates to read. 
The word processor gives students and teachers a unique opportunity to explore the full 
range of the writing process - prewriting, writing, and post writing performances. The 
writing process is not linear. Writing involves continuous movement between and among 
the various stages in the process. There are , as well, limitations with the use of word 
processors but these can be overcome. 
• Keyboarding skills determine the rate of composition. Fonunately, typing skills 
adequate to the task are learned very quickly by the students 
• In some classes one or a few computers will be available. However, several students 
can work successfully together at one computer station if the focus of the activity is 
discussion and exploration of ideas. Group work can be encouraged on the computer. 
• Hours of work can be lost in an instant. However, to minimize the danger, students 
could make back up copies of their files and save their work frequently when they 
are composing at the terminal. 
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EVALUATION 
Students should know from the outset what evaluative procedures and criteria will be 
used. They should be informed of the scope of the entire course, the minimum expectations, 
and the options available . 
The following points should be considered as teachers work out their own strong basis for 
evaluation: 
• Quantity of Writing 
• Quality of Content 
• Portfolio 
• Journal Writing 
• Self-Assessment 
• Student-Teacher Conferences 
• Reading and Response to "Literary Cavalcade" 
• Attempt at Publication 
Quantity 
Credit students for the number of completed pieces of writing that you consider ready for 
the intended audience. Students will have quite a bit of control determining their quantity 
grade. For example, ten or more pieces could be given an A• and some sort of sliding scale 
developed. 
Quantity needs to be considered by the teacher and discussed by students and teacher. 
In any event, students should keep a running tally sheet of their output to help the teacher in 
the evaluation task and to serve as a source of motivation. 
Quantity and Content 
Teachers need not grade all the many pieces of writing completed by students. The main 
task of teachers is to encourage students to raise their standard of writing and self-confidence. 
Thus, instead of focusing on marks and grades during the daily teaching, it would be better 
to concentrate on talking about the effectiveness of the papers in relation to the students' 
writing variables and concerns, especially audience and purpose. Your task as a teacher is to 
help students improve the piece of writing, perhaps even to the stage of making it available 
to one of a great many audiences (other teachers, parents, newspapers, clubs, organizations, 
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relatives, employers, MHAs, MPs, stores, school boards, firms, English magazines, and other 
students). Once a paper is ready for its intended audience a check mark to indicate 
completion would be sufficient. 
A "Quality" grade can be given near the end of each term (or at pre-determined times) 
when students are expected to hand in, for example, any two pieces of writing that they 
consider their best. You can mark them then according to your own set of standards. 
However, provide students with information about your standards at the beginning of the term 
so that they know what you consider to be "A" writing, "B" writing, and so on. (As a 
teacher you will already have seen these pieces of writing during the editing stage and during 
one-to-one conferences, therefore grading them will not be a difficult chore.) 
Portfolio 
The portfolio should contain the students' best writing in three of the following four 
categories: 
• Short story (1500-2000 words) 
• Poetry (50-100 lines) 
• Drama (1500-2000 words) 
• New journalism (1500-2000 words) 
Journal Writing 
Journal writing can be spot-checked, skimmed, read thoroughly, or not read at all, 
depending on the teacher's interest and purpose. However, teachers need to be careful about 
how they respond to journal entries. Negative or critical comments are not appropriate. 
Journal writing should be an enjoyable experience. 
Occasionally, or near the end of a tenn, students could be asked to prepare their journals 
to shpw to the teacher. At this time they can remove any entries too personal to share. 
Student Self-Evaluation 
Periodically throughout the course, hand out self-evaluation forms that ask the following 
types of questions: 
1. List the writings done to date. What did you learn by doing these writings? What 
strengths have you developed? 
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2. What areas of weakness require more work? 
3. What ideas have you explored as potential future writing material? 
4. What do you consider your best work to date? Why? 
Sample self-assignment forms can be found in the teacher reference text, Thinking 
Through Your Writing Process. 
Individual Student-Teacher Conferences 
Student-teacher conferences can be formal or informal but should be frequent. Be honest 
during the ·evaluation, and point out specific strengths and weaknesses so that students have 
direction for future writing. These conferences will provide much annotated commentary and 
are effective writing motivators. 
Reading and Response to "Literary Cavalcade" 
"Literary Cavalcade" can help students to read critically and write well. It provides 
models for reading and analysis and demands higher-level thinking skills and analysis of 
literature, both contemporary and classic. Depending on the approach used by the teacher and 
students, some "weight" in the final evaluation could be allotted to the use of "Literary 
Cavalcade". The amount of independent reading that students do in this magazine could also 
be considered. 
Attempt at Publication 
As mentioned in the "Philosophy of Instruction" section of this Course Description, 
"students must be encouraged to become an integral part of the publishing community of 
writers". Teachers should, therefore, assign some summative value when students involve 
themselves in the following or similar activities: 
• 
• 
• 
• 
• 
• 
Writing competitions 
Writing in a class magazine, school newspaper, or community newspaper 
Reading or performing a dramatic work in cooperation with Theatre Ans 2200 
Publishing writing 
Reading poetry to groups 
Cooperating with the Visiting Artists Programs 
17 
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APPENDIX A 
WRITING CONTESTS 
• 
' 
WRITING CONTESTS 
Teachers could write to the following for information on eligibility requirements and 
deadline dates. 
NCIE Achievement Awards in Writing 
National Council of Teachers of English 
1111 Kenyon Road 
Urbana, IL 6180 I 
Scholastic Writing Awards 
Scholastic Inc. 
730 Broadway 
New York, NY 10003 
Fiction Contest 
"Seventeen" Magazine 
850 Third Avenue 
New York, NY 10022 
Teenage Fiction Contest 
"Teenage Magazine" 
217 Jackson Street 
P.O. Box 948 
Lowell, MA 01853 
Ans and Letters Committee 
Cultural Affairs Division 
P.O. Box 1854 
St. John's, NF 
AlC 5P9 
Commonwealth Essay Competition 
Royal Commonwealth Society 
18 Nonhumberland Avenue 
London, WC2N 5BJ 
United Kingdom 
Royal Canadian Legion 
- NT A English Council 
C.C.T.E. 
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